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Abstract 

 The purpose of this study was to examine the symbiotic relationship between collegiate 

communication curriculum and obtaining an entry-level position in the communication industry.  

A survey was conducted to analyze what communication professionals expect from college 

graduates, while a content analysis of the course catalog was implemented to determine what 

skills specific communication courses teach. Results from these studies indicate that 

communication curriculum does not adequately prepare graduates for landing a job in the 

industry. Communication professionals seek graduates who have strong soft skills and work 

ethic, whereas, communication curriculum focuses on teaching students theories and other hard 

skills that pertain to the communication industry without any references to soft skills. Colleges 

should have a proper Dean’s Advisory Board and updated curriculums to be consistent with 

communication professional’s standards.  

 Keywords: communication curriculum, employment, communication industry 
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Original Study: Communication Professionals And College Curriculum 

Communication Curriculum 

 A goal of most collegiate institutions is to adequately prepare its students for a career in 

their area of study. The term career can be defined as, “involving many processes covering 

experiences and attitudes in a person’s business life, which the person will always have to face 

throughout his or her professional career” (Atali, 2015, p. 199). Possible communication careers 

derive from many degree concentrations, such as advertising, public relations (PR), and 

journalism, which comprise communication studies. This area is “a group of instructional 

programs that focus on how messages in various media are produced, used, and interpreted 

within and across different contexts, channels, and cultures and that prepare individuals to apply 

communication knowledge and skills professionally” (Morreale, 2010, p. 2). Subsequently, 

curriculum per major is determined based on the desired skills and attributes deemed necessary 

to perform successfully in the workforce. There are a plethora of professional skills in the 

communication field that are important assets for an entry-level candidate because of the 

industry’s evolutionary nature (Morreale, 2010). Creating a concise communication curriculum 

that encompasses all of these skills is an extremely difficult task for universities to accomplish 

due to out-of-date technology, lack of funding, various generational expectations, and the 

diversity of the industry.  

 With changing technology, it is crucial for programs to keep up in order to offer students 

the best possible learning experience. PR practitioners, for example, criticize educators for not 

updating curriculum in a timely manner to utilize new technologies that are emerging in the 

industry. Like PR, most communication jobs require excessive knowledge of how to 

communicate to target audiences through direct two-way mediums. If degree programs lack 
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these courses, graduates will be forced to adapt on the job and learn new skills that stray from the 

traditional, academic standards. Additionally, educators struggle to maintain knowledge about 

the rapidly changing skill sets, while professionals claim that curricula is “behind the curve.” 

One reason colleges lack the latest technology is funding issues, whether that is to install new 

media into classrooms or create workshops to train faculty on current trends (Todd, 2009). Thus, 

programs may not have the budget to invest in new resources, unlike corporations that have 

access to large budgets. Furthermore, educational bureaucracy ensures that curriculum changes 

can take years; far too long for an evolving industry (Kim, 2012). If schools were able to 

enhance technology used for communication students in the classroom, it would allow them to 

teach the more diverse skillset that employers seek. 

 The requirements that a job candidate must adhere to have drastically evolved over the 

years. In a national survey of communication departments, professionals were asked to define the 

minimum expectations for a communication student (Morreale, 2010). The findings highlighted 

speaking and listening, as well as “basic skills” as necessary to effectively function in the 

workplace. Major focus areas include developing and sending written messages, communicating 

interpersonally and in small groups, disseminating oral messages, and other supporting skills 

around these areas. These skills should be taught throughout a student’s collegiate years and are 

to be evaluated during a capstone course, preparing them to effectively communicate with future 

employers (Morreale, 2010).  Once students learn the minimum skills required for successful 

employment in the field, they should be able to apply these skills to more complex concepts. 

 In order to resolve complex issues that may arise in the communication field, students 

need to also be familiar with advanced skills. Compiled from credible individuals, these skills 

require a higher level of resilience and adaptability and combine knowledge and attitude. 
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Advanced skills represent the expectation of a college graduate entering the workforce. Specific 

examples include cultural competence, advanced public speaking, adapting messages to the 

demand of an audience, refined listening skills, drawing conclusions, and reasoning skills 

(Morreale, 2010). Based on feedback from communication professionals, the National 

Communication Association (2010) compiled a list of 30 courses to create a curriculum for 

communication students to obtain the skills they need post-graduation (see Appendix A). 

 Another study conducted at the Hope College National Communication Association 

Faculty Development Institute conference in 2000 reveals professors’ concerns that students 

graduating from different concentrations are unlikely to know a common set of skills related to 

communication studies. Fewer than 50 percent of graduates from a variety of communication 

concentrations are likely to have a class in common with one another (Rosenthal, 2002). To 

combat this issue, professors in Rosenthal’s study reconstructed the communication curriculum 

to revolve around nine different goals, such as effective communication and presentation skills. 

The new curriculum works toward the common mission of teaching students to interact with a 

diverse audience and participate as socially aware members of a complex community, which are 

deemed necessary parts of the communication industry (Rosenthal, 2002). Although there are 

many commonalities between communication curricula in different universities, discrepancies 

arise between professional and academic standards.  

 One study uncovers contrasting viewpoints between professionals and educators, which 

reveal that most PR professionals believe students should be assessed with a variety of tools, like 

entrance/exit examinations, internship evaluations, and portfolio reviews, to determine how 

ready graduates are for the workforce (Todd, 2014). These evaluations would determine if 

degrees appropriately prepare graduates to fulfill professional expectations. In addition, the study 
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showcases how professionals value curriculum that involves new media, hands-on experience, 

and preparation for industries, while educators place more value on teaching ethics, critical 

thinking, management, and theories (Todd, 2014). If schools do not implement a plan to stay 

updated with technology by finding a source of funding and knowledgeable professionals to 

teach it, the diverse nature of the communications field will remain foreign to new graduates. 

Employment 

 There are various sources of current literature on what employers are looking for in 

graduates with a communication degree. Scholarly articles cite how skills have adapted with 

changing technology over the years. The categories of practical and technical skills have 

converged and continue to do so. Skill overlap exists between concentrations in the 

communication field. For example, a graduate who studied journalism can easily make the 

professional transition to PR. Consequently; a college student should be introduced to a variety 

of courses that teach the skills required to be a well-rounded communication professional. 

 A study conducted in 2009 identifies knowledge of HTML, ability to post online content, 

image and video editing, blogging skills, knowledge of content management systems, animation, 

and social media as top technical skill preferences by journalism employers (Carpenter, 2009). 

Broader skills include knowledge outside one’s area of study, creativity, independent thought 

leadership, critical thinking skills, and problem solving as top priorities. While spelling, 

grammar, and a basic command of the English language are skills still valued by employers in 

the journalism, the results of Carpenter’s (2009) study “show online news media employers want 

people with broad backgrounds, not just people trained in one specific area.” This is not 

exclusive to journalists, but rather indicates a preference for generalists over specialists.  
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 In 2006, a national survey of colleges, daily newspapers, and commercial television 

stations studied whether or not convergent media is necessary for communication curriculum in 

schools. This study concluded that media convergence is inevitable and urgently necessary for 

professors to be teaching. Keith Hartenberger, manager of news and programming for Tribune 

Regional Programming says, “It’s a multimedia world out there. If you’re just being prepared to 

write newspaper stories, you won’t be prepared” (Huang, 2006, p. 83). Another study by Todd 

(2009), confirms that communication graduates do not possess proficient writing skills, 

suggesting that more intensive writing courses should be added into communication curricula. In 

addition to writing skills, graphic design proficiency is something that an advertising, PR, or 

journalism major should be familiar with to be prepared for today’s workforce. Thus, graphic 

design skills overlap across the many concentrations of communication, although it is a 

requirement that is lacking in many programs. 

 Communication skills are not only practical in its own field, but in every profession. 

Even business professionals are expected to possess a variety of soft skills in addition to hard job 

skills. Soft skills are “desirable qualities for certain forms of employment that do not depend on 

acquired knowledge: they include common sense, the ability to deal with people, and a positive 

flexible attitude” (Robles, 2012, p. 457). Robles uses a group of students in a junior level 

business communication course to evaluate their soft skills based on employee rankings. The 90 

total business executives involved in the study identify integrity and communication as 

“extremely important,” followed by courtesy, responsibility, and interpersonal skills. Not 

possessing these skills can negatively impact anyone’s overall employability. However, studying 

communications as a discipline makes it absolutely necessary to develop the top ten soft skills 
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that these executives identified: integrity, communication, courtesy, responsibility, social skills, 

positive attitude, professionalism, flexibility, teamwork, and work ethic (Robles, 2012).    

 While soft skills are still crucial, employers are asking for more hard skills from 

applicants. Being tech-savvy and knowledgeable about Internet culture has become a 

requirement (Parekh, 2012). Applicants should also be able to keep up with maturing 

technologies, such as User Interface Design and Adobe software. Employers in the advertising 

industry, for example, are finding there are a minimal number of multi-skilled, digitally astute 

candidates (Kim, 2012). Overall, students should receive a more skill-based education within 

communication degrees to combat these issues.  

         According to the Young Entrepreneur Council, 46 percent of United States workers will 

be Millennials by 2020, which indicates the immediacy to reevaluate communication pedagogy 

based on professional needs (Todd, 2014). For this study, a small, private liberal arts institution 

located in the Northeast with around six thousand students will be examined; specifically its 

communication program composed of around 700 students. Its communication department 

consists of advertising, communication studies, journalism, PR, and sports communication 

concentrations. The institution claims its curriculum prepares students to graduate with the skill 

sets that are necessary for employers around the country. Over the past years, the college has 

segregated media from communication studies, forming the Media Arts Department that focuses 

on digital production. Traditional communication studies and digital skills are further separated, 

where one studying communication fails to fully learn digital media and vice versa. Therefore, 

the researchers are evaluating this institution’s communication department to compare 

professional expectations to its current communication curriculum and will answer the following 

research question: 
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  Does communication curriculum adequately prepare students for employment in  their 

 field of degree, specifically the school being studied? 

Method Section  

Research Participants 

Participants voluntarily took an online survey, hosted on Qualtrics that was disseminated 

through email. Thus, the sampling method was a convenience sample because the researchers 

contacted professionals with whom they have either a first or second-degree connection. This 

method is also a snowball sample because participants were encouraged to send the survey to 

their peers. The researchers obtained a sample of 183 respondents.  

        The survey participants are comprised of communication professionals with at least one 

year of experience in the industry. The sample consisted of 67 percent females and 31 percent 

males, with two percent choosing not to answer (see Appendix B). The average age was 31.5 

years old, with the maximum age being 66 and minimum age of 21 (see Appendix C). This 

demographic question did not require an answer and only had a 61 percent response rate. 

Regionally, 72 percent of the participants are from New York, with six percent being from New 

Jersey and Massachusetts. Of the remaining states, a majority of the participants were from the 

East Coast (see Appendix D).  

Public relations was the most represented communication concentration with 39 percent 

in the PR industry with Advertising at 17 percent, Journalism at 12 percent, Sports 

Communication at five percent, and Broadcast at one percent. The remaining participants, 27 

percent, identified other areas of specialization, such as Marketing, TV Production, and Branding 

(see Appendix E). Participants also had a diverse education with 71 percent obtaining a 

Bachelor's degree and six percent with Doctorate degrees (see Appendix F).  
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Procedure 

        Data collection took place via an online survey that was administered for approximately 

three weeks. The population surveyed included communication professionals who have been 

working in the industry for at least one year. The survey was designed by researchers based on a 

content analysis of current job postings in the industry. 

        Professionals were contacted via email no more than two times in an effort to encourage 

participation in the study. Data was collected online and the recruitment email had an attached 

link that contained the survey and consent form (see Appendix G). The email addresses that we 

sent the survey to were pre-established accounts that were collected through an alumni database, 

LinkedIn, and personal connections. An Institutional Review Board approved the use of human 

subjects and these procedures. 

Instrumentation 

        A career in the field of communication was the dependent variable in this study. The 

survey measured a communication professional’s desired skillset for an entry-level employee. In 

a nominal measurement, participants were asked to select the top 10 skills from a list of 25 that 

they considered to be the most important in an entry-level communication job. The researchers 

determined the list of 25 skills based on a content analysis of 100 entry-level job listings from 

the Internet (see Appendix H). A coding sheet measured the frequency of desired skills in the 

communication industry, such as writing, speaking, and teamwork. The final results included the 

top 40 desired skills, but the researchers only used the top 25 for answer choices, offering an 

“other” field to be filled out. Additionally, other nominal questions were asked at the end of the 

survey to measure demographic information of the participants. These questions inquired about 

gender, age, region, years in the industry, and type of degree. 
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        The independent variable was communication curriculum, which consists of all the 

communication classes a student takes to receive a degree in communication. To operationalize 

this variable, researchers conducted a cross content analysis to determine the skills that are most 

frequently taught in each communication course in the selected small liberal arts college at the 

center of this study (see Appendix I). This content analysis analyzed the college’s course catalog, 

specifically communication classes, to identify the skills most often taught. Researchers then 

compared the results of the survey to the skills that are listed in the course catalog.  

Coding Procedure and Intercoder Reliability  

 The researchers independently coded the 64 communication classes found in the course 

catalog, based on a coding sheet of 33 skills, that they created together from looking at 100 job 

listings in the field of communication. The researchers excluded internships, special topics, 

independent research, and seminar classes. Once the independent coding was complete, the 

researchers came together to establish intercoder reliability.  

When coding classes in the course catalog, the researchers determined intercoder 

reliability based on an agreement of 75 percent or more within the group. If three or more 

researchers highlighted a skill, it was considered valid, while a skill identified by two or less 

researchers was considered invalid and discarded from the final results. One issue that arose was 

that some coders took the course catalog literally and did not make further assumptions based on 

the title or concentration of the course, while other coders highlighted skills from the title of the 

course and inferences based on other skills learned.  
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Results 

Communication Professional Survey Results  

 Skills. According to communication professionals, writing/reporting and attention to 

detail were the most preferred skills for an entry-level job in the industry, with frequencies above 

125. Frequencies indicate the number of participants who selected a skill within the 10-skill 

limit. Other highly selected skills included being an effective communicator, meeting deadlines, 

multi-tasking, organizational skills, problem solving, interpersonal skills, team leadership and 

teamwork, and research skills (see Appendix J). The frequencies for these skills ranged from 123 

at the highest to 75 at the lowest. The median skills, with approximate frequencies of 71, 

included creativity, social media knowledge, strategic thinking, and passion. Specific skill sets, 

such as web development and event planning, were among the less selected skills with 

frequencies at five. These findings indicate that communication employers view soft skills sets as 

more of an asset than specialized skills.  

 Participants noted 31 additional skills that were not provided in the survey. Skills that 

appeared most often included photography/video usage, eagerness to learn, business knowledge, 

and “forgiveness” (see Appendix K). Though highly valued by some participants, these skills 

appear far less frequently than those provided on the survey with a mode of two.  

 Career. A majority of the demographic results are displayed in the Methodology section. 

Participants voluntarily disclosed their position and employer. Frequent employers included 

DeVries Global at 17.7 percent, Droga5 at 8.1 percent, Advertising Age at 6.5 percent, and 

Deutsch Inc. at 6.5 percent. Other notable employers included Associated Press, Edelman, Havas 

Worldwide, Amazon, CBS, NBC, and FOX Sports. Positions ranged from Intern to Chief 

Executive Officer (see Appendix L and M).  
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Course Catalog Content Analysis Results  

 Skills. In the content analysis of 64 communication courses, the researchers did not find 

any applicable skills for following classes: Sport, Culture, and Communication, Readings in 

Journalism, Sex in the Media, Communication Capping, and Comparative Communication 

Systems. The skills coded most often throughout the course catalog (ten or more times) were 

writing, research skills, theories, reporting, and data collection/analysis. Writing was a skill most 

frequently identified in PR, Journalism, and Broadcast courses, while research skills was listed in 

classes of all concentrations. The least frequently coded skills, with only one occurrence each, 

were web development, brand identity, photography, group work, crisis communication, 

message development, interpersonal communication, legal, planning, culture, radio/TV, 

Microsoft Office, marketing, and broadcast. The frequency of skills ranged from 16 to a mere 

one occurrence out of a list of 33 total skills. Soft skills, such as ethics, strategic thinking, and 

effective communicator fell within the middle of the spectrum. It was the specific hard skills, not 

the seemingly inherent soft skills that are at the bottom of the list in terms of frequency.  

Discussion 

The present study investigated the course catalog of a small liberal arts college to 

determine if communication professionals identified the skills listed in its communication classes 

as important. This is a unique study because it compares professional expectations of entry-level 

employees to skills that are being taught in a collegiate-level communication curriculum. The 

method allowed the researchers to directly compare the information from a content analysis of 

the college's course catalog to the top skills listed as most important by communication 

professionals, originally compiled from online job postings. 
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Findings and Overarching Ideas  

Comparison of Content Analysis and Survey. According to the data, writing and 

reporting were the top skills identified among communication professionals and college 

communication courses. Twenty-seven courses mentioned writing or reporting, while 135 

communication professionals deemed these skills essential. It is important that communication 

students strengthen writing and reporting skills throughout their collegiate career in order to be 

well prepared for industry expectations. Research skills and theories were also commonly 

identified skills in the course catalog with approximately 15 classes each; however, only 75 

professionals value research and zero mentioned theories. These skills are important, but may not 

be necessarily emphasized by communication professionals because schools are already 

adequately teaching these basic skills. Furthermore, these are fundamental skills to the study of 

communication and are usually needed to understand specialized skills.  

 A majority of the skills identified among communication professionals were not found in 

the course catalog, such as meeting deadlines, multi-tasking, problem solving, and interpersonal 

skills. These skills were possibly not listed in the course catalog because it is assumed that 

college students are able to adhere to these basic concepts. For instance, the catalog does not 

emphasize project due dates, which essentially entails meeting deadlines. The data shows that 

soft skills possibly are assumed and underemphasized in communication pedagogy, although soft 

skills are imperative to the industry.   

Soft Versus Hard Skill Sets. Communication professionals prefer soft skills, while the 

course catalog emphasizes harder skills. Soft skills, such as time management, flexibility, and 

responsibility, were listed more readily in the survey’s additional skills section than hard skills, 

such as Microsoft Excel, video editing, and web development. Although there were only 10 soft 
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skills provided on the survey out of 25, the soft skills were all ranked above harder skills at 30 

percent with minimally 49 responses each. Thus, the bottom 10 skills ranked by professionals 

were all hard skills and the top 10 skills were mainly soft skills. Furthermore, 10 professionals 

identified hard skills, while the others 21 indicated soft skills in the additional skills section.  

In contrast, the top skills identified in the course content analysis were mainly harder 

skills, such as data collection and analysis, editing, and graphic design. Out of 39 skills described 

in the catalog, 12 skills are considered soft, while 27 are hard. Thus, an emphasis is put on 

learning hard, specified skills, rather than fundamental skills. Writing and research skills are the 

two top hard skills found in the course catalog, comprising 32 mentions. This is significant 

because out of the top five most frequently mentioned skills only one is soft, in stark contrast to 

what the professionals identified as the most important skills to possess in the communication 

industry. Although the bottom five skills identified are hard skills, they are very specific to 

certain fields so it makes sense why they would not rank as high as the more general skills that 

everyone should have.  

The researchers expected writing to be a top skill, but were surprised that harder skills, 

like graphic design and web development were ranked last. While writing is an essential form of 

communication, the world is becoming increasingly technology advanced. Thus, the researchers 

hypothesized graphic design to be ranked higher especially for jobs in the Advertising and Public 

Relations industries. Web development was assumed to be increasingly essential, to Journalism 

specifically, because of the decline of print publications and the more globalized reach of 

companies. One reason why these skills might have ranked lower than the researchers expected 

could be that these hard skills can be learned on the job, as opposed to a soft skill like being an 

effective communicator. Although, soft skills are indirectly taught in communication courses 
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where students are expected to abide by certain class rules, such as meeting deadlines, acting 

professional, and participating in class discussions. Faculty should further express the 

importance of these class rules and communicate to students how these rules will help them with 

future career expectations. Meeting deadlines, for example, is deemed important by most 

professionals; thus, stricter guidelines and direct communication about deadline procedures in 

work atmospheres should be a top priority for faculty to teach and students to comprehend.  

Recommendations 

 In order for communication curriculum to more adequately prepare students for a job in 

their field of degree, one suggestion is to have a Dean’s Advisory Board not only composed of 

alumni, but also independent third parties. The small liberal arts college studied, for example, 

does have a Communication Dean’s Advisory Board, but it is comprised solely of alumni of the 

school. A Dean’s Advisory Board is best informed when composed of internal and external 

publics (i.e., alumni and communication professionals) to achieve an unbiased, objective 

viewpoint. Furthermore, it is imperative to encourage transparency by communicating how and 

when meetings are being held, what is being discussed, and the objectives/goals for the 

upcoming semesters. This possibly includes long-term planning and strategy, educational and 

professional expectations, and classroom enrichment.  

A larger, public university in the South has a Communication Dean’s Advisory Board 

that is composed of more than 20 alumni and independent individuals with a transparent website 

that outlines the board’s objectives and agenda. Another smaller Catholic university in the 

Midwest also has a board composed of alumni and communication professionals and has a 

reputable communication curriculum. Subsequently, boards should not be too industry heavy in 

one concentration. It is beneficial for these boards to have an even number of representatives 



CAREER VS. CURRICULUM STUDY  17 

from each concentration being offered at the institution, as well as individuals who practice in an 

industry that is not represented in the school’s communication department, such as marketing. 

 Another proposed recommendation is to have yearly reviews of the course catalog and 

descriptions, which is a reference that students would utilize while researching classes to take. 

During this study’s content analysis it was apparent that the course catalog entries were often 

unreliable. Based on the experiences of the researchers, many of the course descriptions did not 

align with skills that were taught in specific courses. Furthermore, professors’ individual 

teaching styles can vary greatly, affecting what students will learn in a particular class section. 

For example, two researchers took the same class with different professors, yet had different 

responses in the course catalog content analysis. As a result, the researchers recommend 

consistently updating the course catalog to adhere to various teaching styles and possibly have a 

specific section that tells students what they will learn in a course.  

Limitations and Directions for Future Research  
 

The survey was inspired by online job listings, which may have not accounted for all the 

basic skills professionals deem important. The researchers’ job listing sample may have selection 

bias and may not be universal to all job postings. For future studies, a larger sample of job 

listings to determine what skills are valuable to professionals would be ideal to reach greater 

theoretical saturation and accuracy. Furthermore, the demographics of survey participants is 

heavy on certain variables, such as geographic location and field of study. Most respondents 

were from the Greater New York area and public relations and advertising were overrepresented 

among participants. Additionally, more females than males responded to the survey, creating a 

possible gender bias. Future research should target a random sample as opposed to a convenience 

sample in order to obtain more representative responses.  
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Another limitation of this study was the missing or vague information provided in the 

course catalog, such as special topic classes, internship credits, and capstone courses. Thus, the 

content analysis data does not reflect the full class offering of the college or take into account 

variation in individual teaching styles. A solution to this issue could be to obtain the course 

syllabi for content analysis to get a more holistic idea of what the course offers students. An 

additional limitation of the content analysis was the interpretation of generic skillsets, such as 

theories and research, which were frequently stated in course descriptions. For instance, it is 

unclear whether research is applied or academic, or if theories are practiced on the job or simply 

learned. For future studies, it would be beneficial to reach agreement on how certain terms 

should be defined and used. It would also be helpful to analyze more than one institution that has 

a school of communication.  

Further research could be done by obtaining the syllabi of each special topic 

communication class and performing a content analysis on that course description to see if any 

new skills are uncovered.  

Conclusion  

 In summary, the research study revealed a need for more accurate course descriptions and 

updated offerings to fulfill industry expectations. Our data suggests that skills being taught in 

communication curriculum are focused heavily on hard skills and theories in communication. 

This contrasts with the emphasis on entry-level candidates that have a greater knowledge of basic 

soft skills, such as organization, meeting deadlines, and multitasking. In particular, our focus on 

comparing professional expectations and communication pedagogy exposes the strengths and 

opportunities for communication studies and serves as a model for future research into the bridge 

between college and career.  
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Appendix A 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
  
 
 
 

 Figure 1. Morreale. This chart indicates thirty popular communication topics 
expected to be taught within communication studies. This ordinal ranking derives from the 
insight of communication faculty and administrators from various universities.  
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Appendix B  

 
 

 
 
 
 
 
 
 
  
 

 Figure 1. This graph represents the gender statistics from the communication 
professional online survey. As noted, almost twice as many females were surveyed as 
males. 
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Appendix C 

 
 
 
 
 
 
 
 

 Figure 1. This graph represents the gender statistics from the communication 
professional online survey. The average age of respondents was 31.5, while the median was 
28.   



CAREER VS. CURRICULUM STUDY  24 

Appendix D 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Figure 1. This bar chart shows the frequency of states represented in the professional 
communication survey. New York has the largest amount of representation, while 
Tennessee, Colorado, and Washington D.C. are represented by only one professional.   

 Figure 2. This pie chart illustrates the percentages of communication industries 
among professionals who answered the survey. The survey is very public relations heavy, 
but fortunately has many “Other” industries represented.  
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Appendix E 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
  

 Figure 1. This chart lists out the “Other” areas of communication specialization. 
Marketing is ranked the highest, followed by TV production.   
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 Figure 1. This line graph showcases the survey respondents’ level of education. The 
Bachelors of Arts degree is the most common, with Masters second.     
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For College Alumni and Professors: 
 
Dear College Alum/Professor, 
 
 My name is XXXX. I am currently a senior at a small liberal arts college taking the 
communication capstone course. My group and I are doing a study, which compares skills needed in the 
communication industry to current communication curriculum. Our goal is to discover whether or not 
recent graduates are prepared for entry-level positions in communication. For our methodology we are 
conducting a survey in which we need the insight from professionals in the communication industry. 
  

We would appreciate your participation in our study by completing this 5-minute survey:  
QuestionPro - Communication Survey 

 
Thank you for your time and participation. Please feel free to share this survey with your peers in 

the industry. We will present our findings to at the college on December 4, 2015 from 6:00-8:00pm in the 
Student Center, your presence is welcome.  
 

Best,  
XXXX   

 
For All Others:   
 
Dear XXXX (or Communication Professional),  
 
 My name is XXXX. I am currently a senior at a small liberal arts college taking the 
communication capstone course. I am part of a team that is studying what skills are needed in the 
communication industry versus current college curriculum. Our goal is to discover whether or not recent 
graduates are prepared for entry-level positions in communication. For our methodology we are 
conducting a survey in which we need the insight from professionals in the communication industry. 
  

We would appreciate your participation in our study by completing this 5-minute survey:  
QuestionPro - Communication Survey 

 
Thank you for your time and participation. Please feel free to share this survey with your peers in the 
industry. We will present our findings to the college and the Communication Department on December 4, 
2015. We look forward to using your experience to improve the education of future communication 
professionals.  
 

Best,  
XXXX   

 

 

 Figure 1. This script showcases the dialogue sent to each participant via email. All 
college alums/professors were sent first script, while all other communication professionals 
were sent the second script.  
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 Figure 1. This image replicates the code sheet for the job listing content analyses the 
researchers conducted to determine what skills are needed for a current entry-level 
communication job.  
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 Figure 1. This image replicates the code sheet for the course catalog content analyses 
the researchers conducted to determine what skills are being taught throughout the 
communication curriculum at the small liberal arts college.  
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 Figure 1. This chart replicates the data from the main question on the survey asking 
professionals to select the top ten skills the look for in an entry-level communication 
candidate.  
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 Figure 1. This chart lists the additional skills that were not provided on the survey 
that respondents’ deemed important.  



CAREER VS. CURRICULUM STUDY  32 

Appendix L 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
  
 
 
 

 Figure 1. This chart lists all of the companies represented, besides the ones listed in 
text. The researchers were happy to reach a variety of employers.  
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 Figure 1. This chart lists the name of job positions survey respondents voluntarily 
provided.  


